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I n t r od u ct ion  

 

Cent res are thanked for choosing Pearson Edexcel for  their  I nternat ional A-Level English 

Literature provider. 

 

For this unit ,  WET03, the open book exam inat ion is 2 hours long and there are two sect ions.  

 

For Sect ion A, Poet ry, students will use the reading skills they have developed through the 

course. Students will answer one essay quest ion on a post -1900 unseen poem  that  is 

pr inted in a separate Source I nsert .  

 

For Sect ion B, Prose, students answer one com parat ive essay quest ion from  a choice of 

two, on the two studied prose texts from  their  chosen them e. Students can select  from  the 

them es:  Growing Up, Colonisat ion and After, Science and Society or Wom en and Society .  

For each them e, there are three set  texts, which students should study in detail.  Student  

responses will be inform ed by an appreciat ion of the contexts in which texts are writ ten and 

read. Students should be encouraged to view the texts in relat ion to each other. 
 

I n Sect ion B, Prose, students will study two ( from  three)  them at ically linked texts and will 

learn about :  

 

 the im portance of the relat ionship between texts, m aking 

connect ions and com parisons between texts 

 the significance of the cultural and contextual influences under 

which literary texts are writ ten and received 

 how to respond creat ively, relevant ly and in an inform ed way 

to texts using appropriate term inology and concepts as well as 

coherent  and accurate writ ten expression 

 how to analyse texts from  a cr it ical perspect ive. 

 

There are 20 m arks available for Sect ion A and 30 for Sect ion B. The total m ark of 50 

represents 25%  of the total I A2.  

 

 

Sect ion A, Unseen Poet ry, assesses Assessm ent  Object ives AO1 and AO2. 

 

Sect ion B, Prose, assesses Assessm ent  Object ives AO1, AO2, AO3 and AO4. 

AO5 is not  assessed in this paper. 

 

Please refer to the full specificat ion for details of the Assessm ent  Object ives and their  

weight ings.  

   

 

 

 

 

 

Gen er a l  Ov er v iew  o f  t h e W ET0 3  Su m m er  2 0 1 8  ( 1 8 0 6 )  p ap er  an d  p er f o r m an ce 

 



 

I t  has been good to see that  the num ber of ent r ies cont inues to increase for this specificat ion 

and paper. As cent res have becom e m ore experienced with the dem ands of the 

specificat ion, the quality of candidates’ responses has cont inued to im prove as candidates 

are dealing with the Assessm ent  Object ives bet ter, although there are som e areas that  

could st ill be developed further.  

  

All candidates m ust  answer Sect ion A, Quest ion 1. Candidates then respond to a quest ion 

from  Sect ion B. For this series, a full range of texts had been studied and the full range of 

m arks was awarded.  

 

For Sect ion A, Unseen Poet ry, som e responses were a lit t le disappoint ing as students did 

not  analyse the unseen poem  in sufficient  depth and detail.  Others at tem pted to explore 

the m etaphorical m eanings of the poem  but  had not  looked for the m ost  obvious m eanings. 

Candidates would benefit  from  dem onst rat ing their  basic understanding of the unseen poem  

before m oving on and delving deeper for m etaphorical m eanings and offer ing alternat ive 

interpretat ions. This way, candidates will dem onst rate an overall understanding of the poem  

and then provided evidence of looking for alternat ive interpretat ions. 

 

The m ost  popular prose sect ion was the Science and Society  opt ion (Quest ions 6 and 7)  

and the second m ost  popular Wom en and Society (Quest ions 8 and 9) . Many responses 

gained m arks in the top two levels, although at  t im es candidates did not  sufficient ly cover 

all assessm ent  object ives thus prevent ing candidates receiving m arks at  the top of a 

part icular level. There were som e candidates who did not  consider context  and others that  

did not  consider the writers’ craft  and the language, st ructure and form  of the texts. I n 

Sect ion B, som e candidates tended to write about  each novel separately and there was very 

lit t le evidence of com parison.  

 

As reported in previous series, som e responses were not  as fluent  as expected at  this level.  

Candidates are required to com m unicate fluent ly, accurately and effect ively their  

knowledge, understanding and cr it ical evaluat ion of texts. 

 

I n order to qualify for m arks in higher levels, candidates should be able to ident ify and 

explore how at t itudes and values are expressed in texts and use literary cr it ical concepts 

and term inology with understanding and discr im inat ion. 

 

The following explores each quest ion in m ore detail.  

 

 

Sect ion  A:  Post - 1 9 0 0  Un seen  Poet r y  

 

Qu est ion  1  

 

The Unseen Poem  for Quest ion 1 was Sea Reading by Owen Sheers. This was a part icular ly 

successful poem , as it  proved to be a good discr im inator with a full range of m arks being 

awarded. There were the sim ple surface readings, without  any explorat ion for deeper 

m eanings, through to the m ore developed responses where candidates explored the deeper 

and m etaphorical m eanings of the poem . The range of interpretat ions offered was varied 

and interest ing, even though som e candidates m issed the m ain idea of the poem . 

I nterpretat ions included:  m an verses nature;  the journey of life;  polit ical oppression and 

im m igrat ion. More unusual interpretat ions included:  a love affair  between two people;  the 

events of 9/ 11 with the ‘kam ikazing’ reference cited;  terror ism  and racism . The responses 



 

provided a wide range of reading experiences and candidates had clearly engaged with the 

poem . 

 

For this sect ion of the paper, candidates are required to show knowledge and understanding 

of the funct ion of genre features, convent ions in poet ry and dem onst rate a knowledge and 

understanding of a range of ways to read texts, including reading for detail of how writers 

use and adapt  language, form  and st ructure in texts and by responding cr it ically and 

creat ively.  

 

I t  is recom m ended that  cent res m ake use of the Sam ple Assessm ent  Mater ials and the 

m ark schem e for this paper in order to becom e even m ore fam iliar  with the assessm ent  

requirem ents. The m ark gr ids dem onst rate how candidates can progress from  one level to 

the next .  For Level 4 and above, responses need to be discr im inat ing, cr it ical and 

evaluat ive. Close analysis should be cont rolled and candidates should be able to ident ify 

and provide exam ples of the nuances and subt let ies of the writer ’s craft .  

 

The Unseen Poet ry quest ion assesses Assessm ent  Object ives (AO)  1 and 2:  

 

AO1:  Art iculate inform ed, personal and creat ive responses to literary texts, using associated 

concepts and term inology, and coherent , accurate writ ten expression. 

 

AO2:  Analyse ways in which m eanings are shaped in literary texts. 

 

Context  is not  assessed in Sect ion A of the paper. 

 

Responses gaining m arks in Level 2 provide a surface reading of the poem  and m ay ident ify 

som e literary techniques. The response will be st raight forward. For this sum m er’s Unseen 

Poet ry sect ion, Sea Reading,  those candidates who did not  dem onst rate an understanding 

of the surface m eaning of the poem  rarely m oved any higher than the top of Level 3, as the 

m ain point  of the poem  had been m issed. I n order to qualify for m arks in the higher levels, 

candidates m ust  delve m ore deeply into the m eaning of the poem  and explore possible 

alternat ive interpretat ions. I deas should be supported with a range of evidence from  the 

poem  and the use of term inology should be used confident ly and appropriately. Candidates 

should not  feature spot , but  use term inology in support  of points m ade when explor ing the 

writer ’s craft . Candidates should com m ent  on the language, st ructure and form  and explore 

why part icular devices have been used by the poet .  

 

 

Sect ion  B:  Pr ose 

 

A full range of m arks was awarded for all quest ions.  

 

Responses were varied. Som e candidates dem onst rated a surface understanding of their  

two chosen texts, but  som et im es responses were too br ief,  not  detailed enough, took a 

narrat ive approach or lacked com parison. Most  candidates tended to m ake general points 

about  their  two chosen novels, but  references to specific exam ples were often lacking. A 

num ber of candidates did not  fully explore the writers’ craft  and com m ents in relat ion to 

language were often lim ited.  

 

The bullet  points in the m ark gr id reflect  the requirem ents of the Assessm ent  Object ives 

(AOs) . I f a candidate does not  address all of the AOs sufficient ly, a m ark is awarded lower 

in the level. Candidates should com pare their  two chosen novels, provided a range of 



 

exam ples from  their chosen texts and included relevant  contextual com m ent  to support  the 

points m ade. The m ore able candidates successfully em bed contextual points and include 

evidence of wider reading, such as the views of cr it ics. 

 

Qu est ion s 2  an d  3  

Gr ow in g  u p  

 

The set  texts for the them e of Growing Up are:  What  Maisie Knew, Great  Expectat ions and 

The Color Purple. 

 

Qu est ion  2 :  Com pare the ways in which the writers of your two chosen texts present  

educat ion. 

 

There were few responses for the Growing Up opt ion, but  this was the m ost  popular 

quest ion. Candidates explored how the protagonists gained an educat ion and som e explored 

the effects of it ,  such as how Celie in The Color Purple gained independence and st rength 

or how Maisie in What  Maisie Knew  gained knowledge through her own observat ions and 

led to her gaining m aturity. Contextual points were m ade about  the roles of apprent iceships 

(Great  Expectat ions)  and governesses. Som e considered how Pip’s educat ion (Great  

Expectat ions)  and his journey to becom e a gent lem an cam e at  great  cost . A num ber of 

candidates m ent ioned the bildungsrom an genre, but  often the narrat ive m ethods were not  

considered. 

  

 

Qu est ion  3 :  Com pare the ways in which the writers of your two chosen texts port ray the 

effect  of m oney.  

 

Those candidates who had studied What  Maisie Knew successfully considered contextual 

points in relat ion to m oney, wealth and posit ions in society. Som e explored how Maisie’s 

parents’ fortune led them  to live fr ivolous lives whilst  abandoning their  responsibilit ies as 

parents. Many candidates who had studied Great  Expectat ions wrote about  the cont rasts of 

Pip’s hum ble beginnings and his relat ionships with Miss Havisham  and Magwitch. Those who 

studied The Color Purple explored how Celie gained her independence and st rength through 

financial gain and how Grady exploited Shug’s wealth. 

 

Most  candidates wrote about  Great  Expectat ions and The Color Purple.  There were som e 

m issed opportunit ies to explore contextual points and, in som e cases, there was not  a 

balance of coverage of the two texts. 

 

Qu est ion s 4  an d  5  

Co lon isa t ion  an d  Af t er  

The set  texts for the them e of Colonisat ion and After  are:  Heart  of Darkness, The Lonely 

Londoners and A Passage to I ndia. This sect ion was the least  popular opt ion for cent res 

with just  a sm all num ber of responses received.  

 

Qu est ion  4 :  Com pare the ways in which the writers of your two chosen texts present  

fr iendship. 

 

This was the least  popular quest ion for this collect ion of texts. Candidates wrote about  Heart  

of Darkness and A Passage to I ndia and considered the fr iendships between Marlow and the 

m en onboard the Nellie,  Kurtz’s relat ionships with his ‘Afr ican m ist ress’ and the Russian 



 

t rader. The fr iendship between Fielding and Aziz was the m ain point  of considerat ion and 

som e included com m ents about  Mrs Moore’s fr iendships with Aziz and Adela.   

 

Qu est ion  5 :  Com pare the ways in which the writers of your two chosen texts port ray 

injust ice. 

 

Again, there were very few responses to this quest ion. Those who did study this them e 

m ost ly wrote about  Heart  of Darkness and A Passage to I ndia.  The two novels are r ich with 

a range of areas that  could be discussed in relat ion to the them e of injust ice. The injust ices 

of colonialism  and its effects on indigenous peoples were often considered with candidates 

often sym pathising with those who suffered from  injust ice, such as Aziz or the savage 

t reatm ent  and exploitat ion of nat ive Afr icans. Most  candidates incorporated som e 

contextual points, but  m ore com m ent  on the writers’ craft  would have benefited som e 

responses.    

 

Qu est ion s 6  an d  7  

Scien ce an d  Societ y  

The set  texts for the them e of Science and Society  are:  Never Let  Me Go, The Handm aid’s 

Tale and Frankenstein. By far, this was the m ost  popular sect ion and there was a varied 

com binat ion of texts. Most  candidates considered The Handm aid’s Tale and com pared this 

with one of the other set  texts. 

 

Qu est ion  6 :  Com pare the ways in which the writers of your two chosen texts port ray the 

vict im s of experim entat ion. 

 

Candidates fully engaged with this quest ion. Responses to Never Let  Me Go tended to 

provide a sym pathet ic reading for the students, Kathy, Ruth and Tom m y who were the 

ult im ate vict im s of experim entat ion. Candidates felt  that  the t reatm ent  of the clones was 

unacceptable and used this as an opportunity to m ent ion the effects of biological 

engineering. Those writ ing about  The Handm aid’s Tale always considered Offred and som e 

of the other handm aids, but  m ore able candidates considered alternat ives, such as how 

Serena Joy suffered and becam e a vict im  of experim entat ion. Those who had studied 

Frankenstein tended to consider how the creature, or m onster, was a vict im  of 

experim entat ion, but  those m ore successful candidates considered a range of characters, 

such as Victor, Elizabeth, William  and Just ine.  

 

As seen in previous series, there was considerat ion of authorial intent  and contextual 

explorat ion, although in som e instances there was not  enough balance in coverage of the 

two texts. The m ost  successful candidates m aintained a sharp focus on the quest ion and 

m ade explicit  com parisons throughout  the essay. 

 

Som e long quotat ions were used and candidates would be bet ter using select ive quotat ions 

to support  specific points m ade. Som e candidates gained m arks in the top level but  did not  

achieve of full m arks because m ore explorat ion of specific language and st ructure points 

needed to be included in the response. Evidence was seen of wider reading, with references 

m ade to the works of a num ber of cr it ics. 

 

Qu est ion  7 :  Com pare the ways in which the writers of your two chosen texts present  the 

reader with a disturbing view of the world. 

 

Candidates explored how the donors in Never Let  Me Go have no choice in their dest iny and 

how there is no hope of a deferral or realising personal am bit ion. Many explored the 



 

dystopian and totalitar ian society of Gilead and how wom en had been st r ipped of their  

r ights. Som e referred to the ‘Histor ical Notes’ in The Handm aid’s Tale,  but  very few 

com m ents about  the language or st ructure of the novel were m ade. Those who had studied 

Frankenstein com m ented on the negat ive outcom es of scient ific experim entat ion and it s 

negat ive effects on the creature, Frankenstein and those he loved. 

 

Again, a num ber of candidates m ade reference to the m ost  recent  televised adaptat ion of 

The Handm aid’s Tale directed by Bruce Miller  (Hulu product ion) , but  m ust  rem em ber that  

their  essay m ust  be based on their  reading of the novel. 

 

 

Qu est ion s 8  an d  9  

W om en  an d  Societ y  

The set  texts for the them e of Wom en and Society  are:  Wuthering Heights, Mrs Dalloway  

and Beloved. This was the second m ost  popular them e. 

 

Qu est ion  8 :  Com pare the ways in which the writers of your two chosen texts present  the 

idea of responsibilit y. 

 

Candidates tended to respond to this quest ion in a m ature and detailed m anner. Com m ents 

included characters’ sense of duty and their  roles in society. Those writ ing about  Wuthering 

Heights considered a range of characters, such as Nelly Dean, Edgar, Heathcliff and 

Catherine. Context  was often em bedded and included points about  social const raints and 

expectat ions. Those considering Mrs Dalloway  com m ented on Clar issa’s role in society and 

how the doctors lacked responsibilit y for Sept im us and how Sept im us took responsibilit y for 

his own soul. The candidates who studied Beloved often explored the roles of Sethe, Baby 

Suggs and Denver and others included the roles and responsibilit ies of plantat ion owners, 

the Gardiners, and the ill- t reatm ent  of slaves, part icular ly by schoolteacher. Often, 

contextual and language com m ents were included and supported the points m ade.    

 

Som e candidates did not  gain m arks above Level 3 because the responses tended to becom e 

too narrat ive or had either dealt  with the novels separately or there was an im balance of 

coverage. 

 

Qu est ion  9 :  Com pare the ways in which the writers of your two chosen texts port ray 

parents. 

 

Again, som e very im pressive responses were seen for this quest ion. Candidates considered 

parental roles of the Earnshaws, Heathcliff,  Hindley, Edgar and I sobella (Wuthering 

Heights) ,  Clar issa and Richard Dalloway, Sally Seton and som e even considered Mrs Film er 

(Mrs Dalloway) .  Those candidates who had studied Beloved explored the parental roles of 

Sethe and Baby Suggs. The effects of parent ing were considered and the relat ionships 

between parents and children were discussed.  

 

Responses to this quest ion were often cr it ical and evaluat ive providing a detailed evaluat ion 

of the effects of literary features and a sophist icated understanding of the writer ’s craft . 

Most  candidates considered som e contextual points.   

 

 

Evidence of wider reading was m ore evident  in these two quest ions. A num ber of candidates 

referred to a variety of literary cr it ics, such as Lacan, Sanger, Kerm ode and Eagleton.   

 



 

 

Gen er a l  p o in t s ab ou t  Sect ion  B 

 

For m ost  quest ions, candidates did not  deal fully with the Assessm ent  Object ives. I n som e 

instances, lit t le com m ent  was m ade about  the st ructure of the novels or the writers’ craft  

and som e candidates did not  analyse and explore the novel in enough depth and detail.  The 

m ost  problem at ic area for som e candidates was the com parison of the texts, but  there were 

also several responses where integrated com parisons were m ade throughout  and were 

m ore successful. The other problem  was the reference to context .  I n som e cases, there 

were no contextual points or som e were not  support ing any points or ideas that  were being 

m ade.    

 

Com parisons should be integrated and candidates should be encouraged to com pare 

throughout  the essay, not  just  in the int roduct ion and conclusion. Bullet  points 5 and 6 in 

the m ark gr ids direct ly assess the candidates’ abilit y to com pare the texts and therefore 

this is an essent ial skill that  candidates m ust  address.  

 

Contextual points are also required in order to m eet  the assessm ent  object ive. Bullets 3 

and 4 of the m ark gr ids explicit ly refer to context .   

 

As in previous reports, guidance is provided in the specificat ion but  is included here for ease 

of reference:  

 

Gu id an ce on  AO3  

 

Context  is inform at ion that  inform s the understanding of a text . There are different  kinds 

of context  that  affect  a writer ’s work and a reader’s response to it .  

 

Students should select  relevant  contextual m aterial to illust rate and develop their  response 

to the quest ion. This could include:  

 

 the author 's own life and individual situat ion, including the place and   t im e of 

writ ing, only where these relate to the text  

 the histor ical set t ing, t im e and locat ion of the text  

 social and cultural contexts, e.g. at t itudes in society, expectat ions of different  

cultural groups 

 the literary context  of the text , e.g. literary m ovem ents or genres. 

The specificat ion states that  for Sect ion B, students are required to:   

 

 show knowledge and understanding of how genre features and convent ions operate 

in prose fict ion texts 

 show knowledge and understanding of a range of ways to read texts, including 

reading for detail of how writers use and adapt  language, form  and st ructure in texts, 

responding cr it ically and creat ively 

 show knowledge and understanding of a range of literary texts and m ake 

connect ions and explore the relat ionships between texts 



 

 show knowledge and understanding of the contexts in which texts have been 

produced and received and understanding of how these contexts influence m eaning 

 ident ify and explore how at t itudes and values are expressed in texts 

 com m unicate fluent ly, accurately and effect ively their  knowledge, understanding 

and evaluat ion of texts 

 use literary cr it ical concepts and term inology with understanding and discr im inat ion 

 m ake appropriate use of the convent ions of writ ing in literary studies, referr ing 

accurately and appropriately to texts and sources. 

 

Pap er  Su m m ar y  

 

On the whole, this has been a very successful paper. There were no errors in both the 

quest ion paper and m ark schem e and no erratum  not ices were issued. Many candidates 

have gained m arks in the top two levels. Cent res should be congratulated in preparing their  

candidates so well.   

 

Based on perform ance on this paper, cent res and candidates are offered the following advice 

for their  future success:  

 

 address the assessm ent  object ives and use m ark schem es to guide teaching 

 

 encourage candidates to use a range of literary term inology to ident ify ways in which 

writers create m eaning;  discuss the effect  of these techniques have on the reader or 

audience 

 

 for  Sect ion A, Unseen Poet ry, encourage candidates to dem onst rate a basic overarching 

understanding of the poem  first  before delving deeper for m etaphorical m eanings 

 

 for  Sect ion B, ensure that  candidates m ake com parisons and refer to context  when writ ing 

about  the chosen novels  

 

 context  is not  sim ply writ ing about  history but  can relate to a whole ser ies of factors – 

polit ical, social, cultural, etc – that  influence both the writer and the reader. Context  should 

be integrated and linked to the ideas and points being m ade. Context  should not  be ‘bolt -

on’ 

 

 avoid narrat ive re- telling of the texts chosen for Sect ion B. Narrat ive approaches are rarely 

successful.   

 

•    read the exact  wording of the quest ion carefully and answer this  

quest ion, rather than one pract ised before the exam  

 

•    enjoy reading and writ ing and share enthusiasm  with the exam iner. 

 

 

Thank you. 



 

 

Principal Exam iner 

( I AL English Literature WET03)  

July 2018 
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